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This experimental research is conducted at SMP Kristen Kalam Kudus 
Surakarta, from December 2011 to June 2012. The sample of the research is 
two classes; one class is treated as experimental class taught by using visual 
auditory kinestetic and one classis treated as control class taught by using 
direct instruction. Each of them consisted of 28 students. The data are in the 
form of quantitative data that are taken from reading test. The data of reading 
test are used to know the students’ reading ability. The data of reading test 
are the scores of students’ reading test that was administered after having 
eight times treatments for each class. The researcher analyzes the data using 
t-test formula (SPSS for windows 17.0). Based on the result of data analysis, 
the research finding states that visual auditory kinesteticis more effective than 
direct instruction to teach reading for Junior High School students. Based on 
these research findings, it can be concluded that visual auditory kinesteticis 
an effective method to improve students’ reading ability. Ideally, visual 
auditory kinestetic has to be implemented in the class in order to achieve 
optimal result. By applying this method, the teachers have some roles. They 
are guiding, motivating,monitoring and help the students when they are doing 
some activities about reading. It can help the Junior High School students to 
become more independent, strategic and motivated readers. 
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INTRODUCTION 
Reading is one of the language skills having an important role in 
teaching learning process. It is a cognitive process which involves a reader 
interest in following and responding a message from writer.  Reading, which 
belongs to receptive skill, can be defined as a process whereby reader looks 
at and understands what has been written (Williams, 1999: 2). It means that 
to understand the information, the reader must have the ability to look at and 
get the meaning of written text, that is called reading skill. Reading is a 
process of receiving and interpreting information which is encoded in 
language through the medium of print. In the opposite, nowadays, reading 
can be done by using electronic media. Reading is more than merely reading 
words. Brown defines reading as one of two or more interrelated skills. 
According to him reading is a course that deals with related listening, 
speaking, and written skills. 
In the society reading is also used to maintain social relationship. 
Through reading, the reader can get much information. This information can 
help the reader, at least, to have communication with others. Now, reading 
becomes an important way in society to make meaning and access 
information. Wallace states that reading as interpreting means reacting to a 
written text as a piece of communication. 
In a school, reading has an important role for students. Junior High 
school students need to have good reading skills to understand written text. 
By reading, students try to read a language by pointing out the grammar, 
vocabulary, and sentence structure. It is used to help them learn that written 
language differs from oral language because printed words have sounds, and 
contain of meaning. While the students understand what they have read, it 
means that they also enrich the language indirectly. To do so, the operational 
curriculum also helps students to establish their reading skill through learning 
several subjects related to language development such as English. 
Considering that reading has major part in learning language especially 
English, the creative way in designing strategy in teaching reading should be 
made. It is meant to build fun learning environment which puts students at 
the centre of learning teaching process.  
Commonly, reading activity only focuses on the reading process and 
answering questions. In fact, this activity mostly makes the students feel 
bored. They have to read a text, especially a long and uninteresting. They 
also get difficulty to understand the meaning of several words. As a result, 
the message or the content of the text cannot be transmitted well. Those 
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conditions can happen if the teacher does not really care with the students’ 
needs. 
Considering how important to care about students’ needs, teacher can 
use or create a good strategy based on the needs. There are three kinds of 
learners; visual, auditory, and kinestetic. Every learner has his own way to 
understand something especially in reading.  It happens in grade eight of 
SMP Kristen Kalam Kudus Surakarta. The way they learn something is 
different one another. If the teacher only gives the same strategy, they will 
have difficulties in reading comprehension as what is stated before especially 
in narrative text.  
In this study, the researcher focuses on the two teaching strategies, 
VAK (visual, auditory, and kinestetic) and direct teaching. The use of VAK 
means the use of both sides of students’ brains. It means that there will be a 
balance condition between right brain and left brain (Windura, 2009: 5). 
When the work of the brains balances, students decode the data or 
information easily. VAK helps students to understand difficult texts by 
watching visualization and auditory of the story, and also by performing it 
using learners’ gesture. In this occasion, VAK is used to replace direct 
instruction. The reason is because VAK can improve students’ ways in 
achievement by using their own way in learning. While they can find their 
own way in learning, they can improve their self-confidence. 
VAK stands for visual, auditory, and kinestetic. VAK is a teaching 
strategy which concerns on three main sensory: visual, auditory, and 
kinestetic. According to a journal taken form University of Pennsylvania 
(2009: 1) VAK is derived from the accelerated learning world and seems to 
be about the most popular model nowadays due to its simplicity”. Merril and 
Toth (2006: 187) state that this strategy gives students the opportunity to 
become involved, no matter what their preferred style may be. In addition, 
VAK teaching strategy is used to provide the relevant material for the learner 
based on their learner’s type.  
Compared with VAK, in direct instruction, the teacher becomes the 
decision maker. Brown (2001: 11) say the teacher will be engaged in many 
planning decisions, such as deciding what he/she would like to teach, he/she 
wishes to teach, about and how he/she will go about the reading process. It is 
highly structured and teacher directed. The teacher’s control occurs when the 
teacher selects and directs the learning tasks.Direct instruction is similar to 
traditional teaching. Generally speaking traditional teaching is directed 
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toward teaching academic content. It is also characterized by teacher-
centered and teacher-dominated classroom. 
Teaching narrative text by using VAK is expected to give more 
effective result to increase students’ reading skill than teaching narrative 
reading without VAK. Therefore, the research entitled The Effectiveness of 
Using Visual Auditoty Kinestetic (VAK) in Teaching Reading for Junior High 
School Studentsis done. Based on the background above, the researcher wants 
to prove that VAK has an influence for students’ reading achievement in 
Junior High School students. 
From the background of the study above, the problems is formulated as 
“is visual auditory kinestetic more effective than direct instruction in teaching 
reading for Junior High School students?”. In addition, the objective of this 
study is to find out whether or not visual auditory kinestetic is more effective 
than direct instruction to teach reading for Junior High School students. 
 
RESEARCH METHODOLOGY 
This research is conducted at SMP Kristen Kalam Kudus Surakarta at 
the eight grade students in the academic year of 2011/2012.The research was 
started in December 2011 to June 2012.The method used in this study is 
experimental research. Experimental research involves the active 
manipulation of an independent variable to observe changes in the dependent 
variable. In experimental research, the independent variable is frequently 
manipulated in a condition called the experimental or treatment condition. 
Gall, et al. (2003: 366) state that the experiment is the most powerful 
quantitative research method for establishing cause-and-effect relationships 
between two or more variables. Through experimentations, cause and effect 
relationship can be identified. Because of this ability to identify caution, the 
experimental approach has come to represent the prototype of scientific 
method for solving problems (Johnson and Christensen, 2000: 23). 
This research uses quasi-experimental research design. Quasi 
experiments do not use proper random assignment. In compensation for this, 
other methods are used to increase the reliability and validity of the 
experiment, for example by using a control group. There are two groups in 
this experiment, namely experiment and control group. The experiment class 
is the class that is taught by using visual auditory kinestetic and the control 
class is the class that is taught by using direct instruction. They were given 
different treatments. After the treatment, the groups were given post-test. 
This study involves two kinds of variables. The first is independent variable; 
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it is experimental. The experimental variable is visual auditory kinestetic(X). 
The second variable is reading ability as dependent variable (Y). 
The target population of this research is the eight grade students of 
SMP Kristen Kalam Kudus Surakarta in the academic year of 2011/2012. It 
consists of 5 classes where each class consists of 28 students. The total 
number of population is 140 students.The sample of the research is two 
classes of the eight grade students of SMP Kristen Kalam Kudus Surakarta in 
the academic year of 2011/2012. The first class is as an experimental class 
that consists of 28 students and the other class is as a control class that 
consists of 28 students. Therefore, the total sample in this research is 56 
students. 
In this research, the researcher used cluster random sampling to get 
sample from the population. According to Fraenkel and Wallen (1993: 84), 
cluster sampling is the selection of groups, or clusters, of subjects rather than 
individuals. They also state that cluster sampling is similar to simple random 
sampling except that groups rather than individuals are randomly selected. 
Then, cluster random sampling is selecting sample of clusters randomly. In 
this case, a classroom is a cluster because it consists of individuals (students). 
The researcher randomly choosed two classes among 5 classes as the sample 
of the study. The total sample in this research was two classes consisting of 
56 students. 
In collecting the data, the researcher uses an instrument; it is reading 
test. It uses the objective type test in the form of multiple choices with five 
options. The data are in the form of quantitative data. They are the scores of 
students’ reading test after having eighth times treatment for each class.  
The researcher uses descriptive analysis and inferential analysis in this 
research. Normality and homogeneity are used before testing the hypothesis. 
Moreover, to test the hypothesis, the researcher analyzes the data by using t-
test formula. For testing the hypothesis, the researcher uses SPSS for 
windows 17.0. 
 
THE RESULT AND DISCUSSION 
In analyzing the result of the research, the researcher uses descriptive 
and inferential analysis. The descriptive analysis of the data from the scores 
of the students who are taught by using visual auditory kinestetic shows that 
the scores is 50 up to 87, the mean is 68, the mode is 61.5, the median is 67, 
and the standard deviation is 1,93. Meanwhile, the descriptive analysis of the 
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data of the scores of the students who are taught by using direct instruction 
shows that the scores is 40 up to 77, the mean is 59, the mode is 57.43, the 
median is 58.17, and the standard deviation is 1.79. It can be concluded that 
the students who are taught by using visual auditory kinestetic have better 
achievement in reading than those who are taught by using direct instuction 
method. 
All of the data in this research are in the normal distribution and 
homogeneous. The data of the scores of the students who are taught by using 
VAK shows that the highest value of Lo is 0.1578 and Lt at the level of 
significance α = 0.05 is 0.161. Because Lo is lower than Lt (0,1578< 0.161), it 
can be concluded that the sample is in normal distribution. Meanwhile, the 
data of the scores of the students who are taught by using direct instruction 
shows that the highest value of Lo is 0.1149and Lt at the level of significance 
α = 0.05 is 0.161. Because Lo is lower than Lt (0.1149< 0.161), it can be 
concluded that the sample is in normal distribution. After analyzing the 
normality of the data, the researcher analyzes the homogeneity of the data. 
Based on the result of the calculation, it can be seen that χo
2
 (5,9678) is lower 
than χt
2
 at the level of significance α (0.05) = 7.815. It means that the data are 
homogenous. 
The hypothesis testing is to know whether the nul hypothesis (Ho) is 
rejected or accepted. t-test formula is used to test the hypothesis. The degree 
of freedom (df) in this research is 54. The t table (tt) with the level of 
significance of 0,05 is 3,163 or tt (54,0.05) = 3,163. The result of t count is 
higher than 0,05, it means that H0 is rejected and Ha is accepted. Then, from 
the calculation, it can be seen that the sig. value is 0,03. 0,03 is lower than 
0,05, it means that there is a significant difference between the variables. 
Therefore, it can be concluded that there is a significant difference in reading 
achievement between the Junior High School students who are taught by 
using visual auditory kinestetic and those who are taught by using direct 
instruction. 
Based on  the findings of the research, the researcher draws a 
conclusion that VAK is more effective than direct instruction to teach reading 
for Junior High School.It means that not all teaching strategies are 
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appropriate in teaching reading. Teaching strategies is one of the aspecs of 
teaching and learning process that needs to be fully considered by the teacher. 
There are some advantages in using an effective teaching strategy. The 
effective teaching strategy will influence the students’ attitude toward the 
subject, especially reading. If the teacher uses an appropriate teaching 
strategy in teaching reading, the students will feel enjoy in learning English 
language skill, especially reading. 
However, the researcher shows that the teachers in Junior High School 
still use conventional teaching strategies. One of the strategies is direct 
instruction. In direct instruction, the teaching and learning process is always 
monotonus. The activity is teacher centered, so the students have lack of 
opportunities in the classroom. Person, Hinson, and Brown (2001: 11) say 
that the teacher will be engaged in many planning decisions, such as deciding 
what he/she would like to teach, he/she wishes to teach about and how he/she 
will go about the reading process. It is highly structured and teacher directed. 
The teacher control occurs when the teacher selects and directs the learning 
tasks. The students just become the follower and depend on the teacher 
during the monotonous teaching and learning process and usually work 
individually. Student activity can be mainly passive and the attention span of 
students may be limited.  
Direct instruction is not appropriate to be taught for Junior High School 
students. Junior High School student is usually taught specific skills by 
various activities. It makes the students being common with the various 
activities. They will not comfortable to be taught by using a monotonous 
teaching strategy. They are happy when they do some activities in a 
classroom. If they are taught by a monotonous one, they will feel bored and 
they also can not focus on the learning material well. It will be better to serve 
the students by giving some various activity to increase their motivation and 
interesting in learning. It also occurs in teaching reading. Since direct 
instruction is monotonous and teacher centered, it is not good if the teacher 
uses it in teaching reading for the students in Junior High School.  
Considering the important of using effective teaching reading strategy, 
it is better to use visual auditory kinestetic (VAK). As stated by the result of 
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this research, VAK is proven as an effective strategy to teach reading for 
Junior High School students.VAK is a teaching strategy which concerns on 
three main sensory: visual, auditory, and kinesthetic. According to a journal 
taken form University of Pennsylvania (2009: 1) VAK is derived from the 
accelerated learning world and seems to be about the most popular model 
nowadays due to its simplicity”. Merril and Toth (2006: 187) state that this 
strategy gives students the opportunity to become involved, no matter what 
their preferred style may be. In addition, VAK teaching strategy is used to 
provide the relevant material for the learner based on their learner’s type. 
VAK deals with human expression that is composed of a combination 
of perception and memory Learners have their own way to learn something 
based on their main sensory such as visual, auditory, and kinesthetic sensory. 
The use of one teaching strategy becomes the best means for learning 
task/subject for example learning reading. One must have his own dominant 
style while learning something. As visual learners, they will choose to watch 
material than to listen. In the opposite as auditory learners, they prefer to 
listen than to watch. Moreover, as kinesthetic learners, they tend to move 
while learning material.Therefore, VAK that is composed of one’s 
combination of perception and memory offers several ways for learners to 
receive new information while learning something based on the needs of their 
visual, auditory, and kinesthetic sensory. 
Merril and Toth (2006: 188) state VAK procedures as follows: (a) 
Reading a text. When the learners read the text, they should also think about 
how the story goes and the elements of the story; (b) Working in pairs. 
Here, the learners will work with a partner in order to act out something 
based on what they read. The teacher gives several minutes to let the learners 
sit in pairs and plan about their presentation; (c)Joining several pairs in a 
group. Learners will have an opportunity to stand and present their 
presentation one by one. Teacher gives two or three minutes for each. 
By doing those activities, learners will have a chance to learn 
something based on their main sensory. They visualize while they are 
reading. Then, while they are planning their presentation, they have auditory 
experiences because they listen to their friend’s opinion. Presentation itself 
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shows learners’ action in having kinesthetic experience because they stand 
and move using their gesture. 
Dunn develops a situation that combines three strategies in an activity. 
Here the activities are reading, listening, factual or statistical information and 
lecture form (1978: 1). They are: (a)Reading. A discussion on a topic can be 
implemented in a reading passage. True/False statements could be put on the 
walls before the class. Students will walk around. While walking around, 
they will predict what is true or false according to the text. After that, they 
have to read the text and check it;(b)Listening. By setting the scene with 
pictures and asking students to predict orally or in writing what they will 
hear, a listening activity will be introduced; (c) Factual or statistical 
information. Factual or statistical information can be given by means of a 
dictation. In this case, the students have to find the information from different 
places such books, computers or copies of the text cut up on cards or posted 
on the walls of the classroom; (d) Lecture form. There is an activity 
which can be trained while information is given in lecture form; it is making 
a visual representation of the information. Then, they will make a note-taking 
by using drawings and diagrams as well as words, or draw mind maps to 
make the words more memorable.  
Those activities which are stated by Merril, Toth, Duncan, and Szmuch 
have similarity in conducting a way to build a balancing in students’ learning 
style. They create an atmosphere in which students can improve their 
learning style by using different activities in studying one material or skill. 
But, in this study the researcher is going to use the procedure coming from 
Merril and Toth in order to create a systematic and clear ways in teaching 
reading. 
The benefits of using VAK in the classroom are as follows: (a)Skill 
learning. Research indicates that mastery of physical skills requires repeated 
observation and practice; (b) Affective learning. Because of its great 
potential for emotional impact, VAK can be useful in shaping personal and 
social attitudes. 
A better understanding of teaching strategy becomes important as 
classroom sizes increase. Teaching strategy used to help teachers to 
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incorporate them into their teaching. There are three learning styles which are 
popular ones, visual, auditory, and kinesthetic learners. Teachers can 
incorporate teaching strategy into their classroom by matching their teaching 
strategy with students’ learning stlyes. Teachers can also incorporate these 
teaching strategies in their curriculum activities to increase their students’ 
achievement in the class. This study is an analysis of teaching strategies for 
Iranian EFL university students. 
Various researchers have attempted to provide ways in which teaching 
strategies can take effect in the classroom. They claim that students who are 
taught in ways of their learning stlyes not only have higher score but also 
have better attitudes (Dunn and Dunn, 1978). 
Knowledge of teaching strategy can also provide information to the 
students to know why they have learnt in a different way than others. This 
situation can help them to control the process of learning. Accommodating 
teaching to teaching strategies improves students’ overall learning results, 
increases both motivation and efficiency and enables a positive attitude 
towards the language being learned. Finding the best way for teacher to teach 
efficiently and for students to learn effectively becomes the purpose of using 
teaching strategies.  
VAK is one of the teaching strategies using students’ main sensory. 
This is students-centered. The goal of this teaching strategy is developing 
students’ cognitive side. It focuses on visual, auditory, and kinesthetic 
sensory. In reading activity, students will have a chance to have a discussion 
and different way in learning. In applying VAK in class, teacher is hoped to 
prepare everything well including the way he/she teaches students in the class 
based on students’ main sensory.  
On the other hand, direct instruction is teacher-cantered because 
students tend to be passive during teaching learning process. Students receive 
the materials and follow the instruction from the teacher. It happens without 
any discussion. In reading activities, the teacher should be active because he 
or she has to state the main points of the materials and do modeling. The 
students tend to depend on teacher’s explanation and translation. Direct 
instruction makes students think passively. It doesn’t promote students’ 
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activeness in reading activities. From the statements above, it can be assumed 
that VAK is more effective than direct instruction in teaching reading. 
From the data and analysis above, we can see that learners have their 
own way to learn something based on their main sensory. The use of one 
teaching strategy becomes the best means for learning task/subject for 
example learning reading. One must have his own dominant strategies while 
learning something.  
One of the strategies that can combine learners’ perception and 
memory is VAK. This strategy offers several ways for learners to receive 
new information while learning something based on the needs of their visual, 
auditory, and kinesthetic sensory. VAK is used to provide the relevant 
material for the learner based on their learner’s type. Harmin and Toth (2006: 
188) explain about the procedure of VAK as teaching strategy. Starting from 
individual work, learners are given several times to read the text by 
themselves. Here, they are going to think about how the story goes and the 
elements of the story. After that, they work in pairs to share about their idea 
of what they have read. In this section, the learners sit in pairs and plan about 
their presentation. Finally, they are given several minutes to stand and 
present their presentation one by one. 
Another way which is usually used by the teacher is direct instruction. 
On the contrary, here, the teaching and learning process is always 
monotonous. The activity is teacher-centered, so the students have lack of 
opportunities in the classroom. “It is also characterized by teacher-centered 
and teacher-dominated classroom”. The students become the followers and 
depend on the teacher during the monotonous teaching and learning process 
and usually work individually. Students’ activity can be mainly passive and 
the attention of students may be limited.  
From the explanation above, it can be concluded that VAK is more 
effective than direct instruction to teach reading.  
 
CONCLUSION 
Based on the data description analysis, the researcher presents the 
findings as visual auditory kinestetic is more effective than direct instruction 
to teach reading at the eighth grade students of SMPK Kalam Kudus 
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Surakarta  in the academic year of 2011/2012. It means that, visual auditory 
kinestetic is an effective teaching strategy for teaching reading in Junior High 
School. Since visual auditory kinestetic is not monotonous, flexible and 
interesting, the students in Junior High School will be interesting, active and 
more encouraged to study and improve their reading ability by using this 
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